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The article focuses on active teaching technology as case study which positively ef-
fects the development of collaborative learning process and results in a new level of collab-
orative activity achieved. The author presents the results obtained from the experience of 
the case study implementation in the language classroom. 
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In modern conditions of innovative development in education, changing 
its quality is caused by engagement of the students themselves in learning pro-
cess and in their learning organization. Nowadays the priority in education is 
not given to such processes as «mastering» and «memorizing», but to the abil-
ity of a learner to be the subject of his learning, participate in generation of 
goals and meaning of learning, building of personal presence place by a person, 
comprehension of one’s own learning, which is developed during interaction 
and communication. In that regard, a particular interest is being paid to the use 
of the technologies that provide the engagement of the students in their own 
process of learning organization that allows to organizing a productive com-
munication among learning process participants at the class. Such technologies 
also include case-study technology. 
Analysis of different literature sources allowed us to select the following 
definitions for the term case study. Thus, Fry et al consider case study as com-
plex sample which gives an insight into the core of a problem as well as illus-
trates the basic idea [2, p. 123]. According to Stake a real case study is the 
process of learning about the problem (case) as well as the product of our learn-
ing [3, p. 98]. However, Yin regards a case study as an empirical study that 
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examines modern phenomena in detail and within their real-life situations, par-
ticularly when the bounders between phenomenon and a real-life situation are 
not distinctly seen [9, p. 119]. George and Bennett think that the case study is 
an example of a class of situations, where the term class of situations belong 
to a phenomenon of academic interest that the investigator chooses to explore 
with the aim of advancing theory examining causes of similarities or differ-
ences among examples (cases) of that class of situations [3, p. 98]. Thus, it is 
obvious that the term case study refers to a wide range of problems suggested 
for analysis, but most types have some key elements. Case study is either based 
on real event, or is a series of events which could reasonably occur. It tells a 
story implicating enquiries or conflicts which need to be resolved – although 
most cases do not have one evident solution. The data contained in a case study 
might be complicated or simple – a human story that presents a difficult situa-
tion requiring a decision. We define case study as learner-centered activity fo-
cused on the issues that show theoretical conceptions in the practical applica-
tion. This definition of a case study refers to a wide range of teaching structures 
we use in class, from short individual case study to long team-based activities. 
The conducted study has demonstrated case study to be a powerful peda-
gogical tool. The educational opportunities of this technology are determined 
by it being based on two strong incentives of learning activity. Firstly, it is 
insertion of real, practical cases and real-world examples where experienced, 
knowledge of those solving the case are demanded. Secondly, it is a wide range 
of ways and forms of communication regarding a situation. 
Nowadays the above-mentioned technology is beginning to be realized, 
in that regard, as a means of human vital activity in education as well as crea-
tion of his or her education and thus reflecting its anthropological essence. 
Actualization of anthropological approach to learning organization, in 
which rethinking of the essence of learning itself, understood as a space for 
sense-making, human and personalized communication [4, p. 120], humanitar-
ian environment [7, p. 34], learning environment, in designing and creation of 
which only a person himself takes part [6, p. 67], case-study technology is ob-
served in the sense of resolving the problem of human learning. Not only for-
mation of various qualities and competencies are mentioned herein, but estab-
lishment of subject position of learning process participants [5, p.134], their 
initiating of sense-making, that provides grounds to think that case-study tech-
nology is not only aimed at implementation of competency-based, learning-
centered, but anthropological approach to its organization. 
Moreover, appeal to anthropological approach in the study of educational 
opportunities of case-study technology is due primarily to the task of identify-
ing its potential and resource for the development subject position of learning 
process participants in the educational process. 
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Our study concludes that case study technology used in class planning 
determines the development of the competences for participation and organi-
zation of collaborative activity, and thus influences on the formation of the 
subject of education. 
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Voice message as an oral answer presentation method at lessons 
 
This paper considers controlling oral tasks during a distance learning in the form of 
voice messages. Advantages and disadvantages of using messengers for this task are dis-
cussed. A list of recommendations is given to ensure a better result in preparing the voice 
message answer. Prospects for incorporating the voice message functionality into existing 
educational technologies are indicated. 
 
